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Higher Education/NASM

...Stuck in a model that does not prepare our
future music educators to embrace

authenticate and immersive experiences in
the classroom.

The Curriculum Vendors

...publish resources that are not
authenticate or accurate.
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BPS Master Elementary Vetted Song List
File Edit View Insert Format Data Tools Add-ons Help

Last edit was made on December 28, 2018 by Paul Egersheim
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Title Recording Links Composer/Arranger Grade Level Culture/Language/Holiday Celebr:Circl

Hello, There! (voc) p. 4
Hello, There! (perf) p. 4
Copycat p. 9

SBG MM K/1 track 6
SBG MM K/1 track 7
SBG MM K/1 track 9

Traditional Children's Song K
Traditional Children's Song K
Christopher Moroney, Covita M K

5 The John B. Sails p. 10 SBG MM K/1 track 10 Jamaican Song K Jamaica
6 Hi-Dee-Roon (voc) p. 10 SBG MM K/1 track 11 Traditional Calypso Song from . K Jamaica
7 Hi-Dee-Roon (perf) p. 10 SBG MM K/1 track 12 Traditional Calypso Song from .K Jamaica
8 Juba (excerpt) p. 12 SBG MM K/1 track 13 African American Folk Song K African American
9 Juba (split) p. 13 SBG MM K/1 track 14 African American Folk Song K African American
10 O Ma Washi (voc) p. 13 SBG MM K/1 track 15 Folk Song from Japan K Japan
Go Around The Cat's Eye (voc) p. 13 SBG MM K/1 track 16 Folk Song from Japan K Japan
12 O Ma Washi (perf) p. 13 SBG MM K/1 track 17 Folk Song from Japan K Japan
13 Pronunciation Practice For O Ma Washi 18 SBG MM K/1 track 18 Folk Song from Japan K Japan
14 |khanda, Maslombe (voc) p. 19 SBG MM K/1 track 19 Zulu Children's Game Song K African/Zulu
15 My Head And My Shoulders (voc) p. 14 SBG MM K/1 track 20 Zulu Children's Game Song K African/Zulu
16 |khanda, Maslombe (perf) p. 14 SBG MM K/1 track 21 Zulu Children's Game Song K African/Zulu
17 Pronunciation Practice For Ikhanda, Maslombe p. 14 SBG MM K/1 track 22 Zulu Children's Game Song K African/Zulu

+ E

PreK ~ Grade 1 ~ Grade 2 ~ Grade 3 ~ Grade 4 ~ Grade 6 ~ Singing Ranges ~







BPS Celebration of the Look Bill Launch
& Bllingual/Multilingual Learners Advocacy Month

5:30-8:00PM
April 26", 2018
2nd Floor of the Bruce C. Bolling Building
2300 Washington Street, Boston, MA 02199

For questions, please contact Anthony Beatrice, Program Director of Performing Arts, at
abeatrice! ”bcthnpuo'g or (617) 635-9278.
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Higher Education/NASM

...Stuck in a model that does not prepare our
future music educators to embrace
authenticate and immersive experiences in
the classroom.

Performers of the Culture
...have a hard time breaking into K-12
education except for a workshop or one-time
performance. Price/vendor availability of
authenticate instruments are too _high.

The Curriculum Vendors :
] \ Ethnomusicologists
...publish resources that are not ...immerse themselves and learn so
authenticate or accurate. much, yet have a difficult time
translating into the K-12 environment

Anthony Beatrice /
P
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authenticity of

2 Hello, There! (voc) p. 4 SBG MM K/1 track 6 Traditional Children's Song K
3 Hello, There! (perf) p. 4 SBG MM K/ track 7 Traditional Children's Song K the songs.
4 Copycatp.9 SBG MM K/1 track 9 Christopher Moroney, Covita M K
5 The John B. Sails p. 10 SBG MM K/1 track 10 Jamaican Song K Jamaica
6 Hi-Dee-Roon (voc) p. 10 SBG MM K/1 track 11 Traditional Calypso Song from . K Jamaica
7 Hi-Dee-Roon (perf) p. 10 SBG MM K/1 track 12 Traditional Calypso Song from K Jamaica
8 Juba (excerpt) p. 12 SBG MM K/1 track 13 African American Folk Song K African American
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11" Go Around The Cat's Eye (voc) p. 13 SBG MM K/1 track 16 Folk Song from Japan K Japan
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13 Pronunciation Practice For O Ma Washi 18 SBG MM K/1 track 18 Folk Song from Japan K Japan
14 |khanda, Maslombe (voc) p. 19 SBG MM K/1 track 19 Zulu Children's Game Song K African/Zulu
15 My Head And My Shoulders (voc) p. 14 SBG MM K/1 track 20 Zulu Children's Game Song K African/Zulu
16 |khanda, Maslombe (perf) p. 14 SBG MM K/1 track 21 Zulu Children's Game Song K African/Zulu
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Checklist

- Adapted from: Nation Center for Culturally Responsive Education Systems, Equity in Special Education
Placement: A School Self-Assessment Guide for Culturally Responsive Practice, pp. 14-15

The curriculum reflects an integration of ethic and cultural content throughout programming rather than
assigning the study of diverse cultural groups to a single unit or one month.

The curriculum provides opportunities for students to investigate and understand how cultural assumptions
and biases influence subject areas.

The curriculum fosters respect and understanding for diverse cultures by providing materials that help
students develop positive attitudes toward different racial, ethnic, cultural, language, and ability groups.

The curriculum supports and values the experiences and information students have learned within their
cultural groups.

The curriculum helps students make connections between what they are learning in schools and their personal
choices.

The curriculum situates specific cultural and local knowledge in a global context.

The curriculum explicitly teaches cultural capital (the norms, behaviours, and attitudes) that provide access to
achievement.

The curriculum uses the local language and cultural knowledge (funds of knowledge) as a foundation for the
rest of the curriculum.

Teachers relate content and instructional strategies to the cultural backgrounds of their students.

Teachers utilize instructional materials that reflect images and perspectives from diverse groups.

Teachers helps students appreciate current and historical events from multiple perspectives.

Teachers help to organize activities and projects that enable students form diverse racial, ethnic, cultural, and
language groups to work together.

Teachers inform students about stereotyping and other related biases that have negative effects on racial and
ethnic relations.




Strategies for Performing Multicultural Music with Authenticity

£ you would like to have your students and ensembles perform pieces of music from various cultures, Mary Goetze provides some terrific suggestions for ways to make the musical
experience as authentic as possible.

1. Honor the culture by deferring to the experts: native musicians from that culture. You can either speak with them in person or ask permission to make a video or audio recording of
them.

2. Speak with a native artist or cultural representative the appropriateness of the ensemble learning the music and performing it for others.
3. Learn as much as you can about the culture from written and video resources, and share the information with your students.
4. Ifpossible, invite a native of the culture to meet the ensemble, either in person or virtually, in order to foster a personal connection with the group.

5. Have the ensemble learn the music aurally--especially if it is transmitted that way within the culture. If using a score, have the students first learn the pice aurally, and then have them
compare what they heard and learned to what is and is not symbolized in the printed music.

6. Inleading students to explore unfamiliar methods of vocal production, educate them about their voices, but be sensitive to individual limitations.

7. Have the students imitate the visual aspects of the performance carefully, especially any movement, as, in many cultures, dance, dress, and even context and community are inseparable
from sound.

8.  For vocal pieces, record a native performer who can pronounce and translate the text.
9.  Show your respect for the culture by re-creating the music with integrity-- match your performance as nearly as possible to the model.
10. Explore performing music without a conductor, if appropriate to the tradition.

11. Share information about the music and culture with the audience through program notes, or, if possible, spoken comments by the native performer.

Goetze, Mary. (2000). Challenges of performing diverse cultural music. Music Educators Journal, 87(1), 23-25, 48.
Referenced in the book: Urban Music Education: A Practical Guide for Educators by Kate Fitzpatrick-Harnish.




7 FORMS OF BIAS
IN INSTRUCTIONAL

MATERIALS

1. INVISIBILITY: What You Don’t See
Makes a Lasting Impression

The most fundamental and oldest form of bias in
instructional materials is the complete or relative
exclusion of a group. Textbooks published prior to the
1960s largely omitted African Americans, Latinos, and

Asian Americans from both the narrative and illustrations.
Many of today’s textbooks are improved, but far from perfect.
Women, those with disabilities, and the LGBTQIA community
continue to be missing from many of today’s texts.

2. STEREOTYPING: Shortcuts to Bigotry

Perhaps the most familiar form of bias is the stereotype,
which assigns a rigid set of characteristics to all members
of a group, at the cost of individual attributes and
differences. While stereotypes can be positive, they are
more often negative.

3. IMBALANCE AND SELECTIVITY:
A Tale Half Told

Curriculum may perpetuate bias by presenting only one
interpretation of an issue, situation, or group of people.
Such accounts simplify and distort complex issues by
omitting different perspectives.

4. UNREALITY: Rose Colored Glasses

Many researchers have noted the tendency of
instructional materials to gloss over unpleasant facts
and events in our history. By ignoring prejudice, racism,
discrimination, exploitation, oppression, sexism, and
inter-group conflict, we deny students the information
they need to recognize, understand, and perhaps

some day conquer societal problems.

© Myra Sadker Foundation

5. FRAGMENTATION AND ISOLATION:
The Parts Are Less than the Whole

Did you ever notice a “special” chapter or insert appearing
in a text? For example, a chapter on “Bootleggers,
Suffragettes, and Other Diversions” or a box describing

“Ten Black Achievers in Science.” Fragmentation emerges
when a group is physically or visually isolated in the text.
Often, racial and ethnic group members are depicted as
interacting only with persons like themselves, isolated from
other cultural communities. While this form of bias may be
less damaging than omission or stereotypes, fragmentation
and isolation present non-dominant groups as peripheral
members of society.

&. LINGUISTIC BIAS: Words Count

Language can be a powerful conveyor of bias, in both
blatant and subtle forms. Linguistic bias can impact
race/ethnicity, gender, accents, age, (dis)ability and
sexual orientation.

7. COSMETIC BIAS: “Shiny” covers

The relatively new cosmetic bias suggests that a text
is bias free, but beyond the attractive covers, photos,
or posters, bias persists. This “illusion of equity” is really
a marketing strategy to give a favorable impression to
potential purchasers who only flip the pages of books.
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Implicit Bias Test

https://implicit.harvard.edu/implicit/




PanCoco Jams Blog

Vox Article

Hidden In Plain Sight: Race and Racism in Music
Education, Chapter 12

Ethan Hein Blogpost




